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Course Description:

            Introduction to balanced literacy instruction: Includes developmentally appropriate word recognition and comprehension strategies, activities, materials and programs coupled with organization and grouping procedures to maximize literacy learning for diverse populations. Field experiences and reflective evaluations included. Prerequisite: Admission to professional Teacher Education Program. Corequisite; ELED 309. Three hours per week
Conceptual Framework:

         The Professional Education Unit at Salisbury University is guided by a conceptual framework centered on the knowledge, skills and dispositions critical for educators. The conceptual framework is based on the organizing theme of Caring Competent and Committed: Informed Professionals Promoting Student Success and Excellent practice in Education. Components in this course reflect the four performance themes of the conceptual framework: I. Informed and Reflective Pedagogy, II. Enhanced Student learning, III. Scholarship,  IV. Collaboration. . For additional information about the conceptual framework’s specific themes and learning outcomes see: http. www. Salisbury.edu. Performance objectives and learning outcomes are keyed to the four major themes.

Performance Objectives
1. Understand the relationship among the language arts and be able to demonstrate that language is the foundation upon which reading is learned. (III),MSDE (I 1.1)
2. Identify benchmarks and stages of literacy development (III),MSDE (I 1.2)
3. Design  a balanced and research-based emergent literacy curriculum (III)MSDE (M1.2)
4. Demonstrate knowledge and ability to use specific literacy strategies such as experience stories, shared reading, the use of predictable books, the use of controlled text, literary text, etc., and environmental print activities ((I.II),MSDE ( I 1.11, M 1.2)
5. Identify, describe and critique two major strategies of phonics instruction (I,III), MSDE (I 1.8)
6. Demonstrate ability to teach an emergent reader essential skills of phonological awareness ((I), MSDE(I 1.3,I 1.4, I 1.5)
7. Construct and demonstrate ability to teach a systematic instructional program of phonics. (I,III)
MSDE (I 1.4, I 1.6, I 1.7, I 1.9, I. 1.10)
8. Define fluency and prosody and describe the reciprocal relationship between 

      fluency, word processing and comprehension. (I,III) MSDE (I 3.1, I 3.2, 

      I 3.3,)

9. Demonstrate ability to enhance reading fluency thru use of strategies such as shared reading, repeated reading and choral reading (I),MSDE (I 3.5) 
10. Describe three major models of reading and provide instructional  examples for each model (I,III), MSDE (I 1.2)
11. Identify the role of schema/prior knowledge, purpose, prediction and interest in the enhancement of reading comprehension (I,III), MSDE ( I 4.2)
12. Conduct a guided reading lesson and provide a self assessment of candidate and student performance (I,II). MSDE ( I 4.2, I 4.3)
13. Plan and conduct a simulated lesson in the reading of informational text (I,II) MSDE (I 4.2, I 4.3, I 4.30
14. Distinguish levels of knowing words, contrast word recognition vs. word meaning and describe process by which vocabulary develops in both speech and text interactions. (III), MSDE ( I 2.6, I 2.7, I  2.8)

15. Identify major issues in vocabulary development and demonstrate two major
           research-based strategies for vocabulary enhancement (I,II.III)MSDE ( I 2.1, 

           I 2.2, I 2.3, I 2.4, I 2.5)
16. Describe the concept of metacognition and provide instructional examples in comprehension, word recognition and vocabulary development (I.III) MSDE, ( I 1.7, I 2.1, I 4.4)
17. Demonstrate knowledge of professional standards of International Reading Association (IV), MSDE ( M 1.4)
18. Be able to build a thoughtful brief on a minimum of five major issues or controversies  in literacy instruction (I,III,IV) MSDE ( I 1.2, I 1.8, I 1.11, I 3.1, I 2.5, I 4.3)
19. Demonstrate knowledge and specific classroom application of Maryland State Reading Curriculum and Maryland Teacher Technology Standards (IV)MSDE ( M 1.4)
20. Demonstrate familiarity of a select number of commonly used literacy programs as well as literacy assessments commonly used in K-12 schools (IV) MSDE ( M 1.2, M1.5)
21. Demonstrate specific ability to adjust instruction for any learner, including gifted students in areas of PA. phonics, vocabulary, fluency and comprehension (I, IV) MSDE (I 2.7)
22. Construct guidelines and conduct a simulated conference with parents on classroom literacy issues (IV)

23. Design and justify the multiple components and projected time allotments  of a balanced literacy curriculum at both emergent and mature literacy levels (I, II, III) MSDE ( I 5.2, I 5.6, P 1.3, M 1.5 )
24. Describe characteristics of skilled readers at  both emergent and mature levels  and justify instructional strategies to move learners toward maturity at respective levels. ( I, II, III) MSDE ( P1.5, M 4.2) 

     Course Requirements:

1. Read assigned readings, participate in class discussions and activities, attend regularly.

2. Complete midterm exam on emergent literacy including issues and strategies of phonological awareness and phonics instruction

3. Complete simulation lessons with peers in shared reading, guided reading, use of experience stories, teaching skills of phonological awareness and phonics, multiple strategies for fluency training,  minimum of four comprehension strategies, two major strategies of vocabulary development.
4. Demonstrate research knowledge in areas of phonics, PA, fluency, vocabulary and comprehension 

5. Discuss  selected major issues in literacy research and curriculum.

6. Conduct a tape recorded Guided Reading in K-12 setting with analysis of  teacher(self) and student performance Note: Common Assessment
7. Complete final exam

8. Maintain  organized resource book of relevant handouts, class notes and discussion

 LiveText Requirement: Guided Reading self analysis and analysis of student performance will be submitted on LiveText with accompanying video.(See Common Assessment) Rubric for Common Assessment found on LiveText
Professional Demeanor and Commitment: In class, in schools and in the community at large, professional attitude, appropriate dress, social demeanor,  and awareness of situational contexts  are essential professional dispositions and will be taken into account. Punctuality, active participation in class, initiative, consideration for others, productive collaboration and enthusiasm are expected.
Technology: It is essential for educators to be able to use technology as a tool in teaching and learning. Word processing skills and ability to do Power Point  presentations is expected. Communication and special announcements  between class meetings is conducted electronically in most instances. Candidates are exoected to know and practice, whnenever appropriate, The Maryland Teacher Technology Standards
Collection of Teacher Candidate Work in order to meet state and national program approval and accreditation requirements, samples of teacher candidates work may be collected and retained for program evaluation.
     Grading:  Earned points are assigned by instructor.  Rubrics can be found on LiveText
For this specific class, the following points are assigned: Midterm exam 20 pts., Guided Reading Common Assessment 40 pts., Final Exam 30 pts., Class participation, quality of questions asked, organization of resource book 10 pts.
A = 90-100 pts.

B = 80-90   pts.

C=  70-80 pts.

D = 60-69 pts

F = 59 pts and below
Required Texts: 
     Gunning,Thomas, Creating Literacy Instruction for All  Children, 4th ed. 

           Pearson Publications
            Savage,John, Sound It Out: Phonics In A Comprehensive Reading Program  , 
Course Outline/Topics

February 2  Introduction/Overview, Discussion of Syllabus and Course
                     Requirements

                     Examining your personal literacy history

                     History of Literacy Instruction (1900- present)

                     Components of Literacy

                     Examining Models of Literacy (Gunning Chp.1)

February 9  Benchmarks of Early Literacy Development (birth to age 7)

                     Essential Components of an Early Literacy Curriculum

                     Experience Stories and Charts-Definition, Procedures and
                     Contributions

                     Read Alouds-Definition, Procedures and Contributions

February 16 Word Recognition

                     Phonological Awareness-Definition, components, teaching procedures

                     Phonics instruction-major types: synthetic/explicit, analytic/implicit

                     Typical sequence of explicit and implicit phonics  
                     Basic Guidelines for Phonics Instruction (Gunning Chp 3)

                     Savage Chps. I, II ))

February 23 Shared Reading and Early Writing In Emergent Literacy Curriculum

                      Guest Instructor

 March 2       Essential Components of Early Literacy Instruction(continued)

                      Guided Reading-Definition, Procedures and Contributions to Early     

                      Literacy
                      Premise and Contributions of a Balanced Early Literacy Perspective

                      (Hammond chapter in Balanced Literacy for the New Millenium)
March 9       Comprehension –What Research Says-Schema theory, Construction 

                     Theory, Metacognition, (Gunning Chp  6)
March 16     Comprehension Strategies-Definition, Description and Procedures;

                     Modeling and simulations of:

                     Directed Reading thinking Activities, Content DRTA’s, Anticipation

                     Guides (Pearson Article I Handbook of Reading Research)
                    Spring Break

March 30   Exam ( Early Literacy, Phonics, etc.)
April 6       Comprehension Strategies (continued)

                   Definition, Description and Procedures (simulations)

                   Guided Reading, Modeling and Think Alouds, Inference Training, QAR,

                    KWL, etc. (Pearson Chp. In Reading Research Handbook)
April 13    Writing As A Response To Text

                  The Role of Metacognition in comprehension

                   Text characteristics and Impact on Meaning Construction

                   Research and Pedagogical  Issues of Comprehension (Hammond articles
                   in Harcourt, Gunning Chp. 7))

April 20    Vocabulary- What Research  Says

                  Effective Vocabulary Developemnt Processes:Concept Mapping

                  Explicit Contextual Effects Dialogue, Cognates, etc.

                  Interfacing Comprehension and Vocabulary Enhancement 

                  (Gunning Chp. V)
April 27   Vocabulary (continued) simulations and peer instruction

                 How vocabulary develops in first and second language users

                 Challenges of  vocabulary for second language learners

 May 4      Fluency and Prosody

                    Distinctions of Rate, Fluency & Prosody

                    Fluency Expectations

                    Common Procedures for Developing Fluency:Repeated Readings, 

                    Choral Reading, Reading of Predictable Texts, Poetry, etc.

                    Fluency and Its Interaction with Reading Comprehension

May 11      The Interrelatedness of Reading Components

                     Building the Meaning- Centered Literacy Curriculum

                     Revisiting Models of Reading

                     Explaining Reading Issues and Practices to Peers and Parents

Final Exam

